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About the Inspectors

Mr. Patrick O'Neill is a former Divisional Inspector with the Department of Education and
Skills. He has a wide range of experience inspecting schools in Ireland and overseas. He is
a qualified teacher and has further qualifications in educational management, school
leadership, information technology (IT) and special educational needs (SEN). As an
educator, Mr O'Neill taught for 23 years in Ireland and also worked as a principal teacher of
a mainstream primary school and as a part-time lecturer in education at the University of
Limerick. Before joining the Department of Education Inspectorate, he worked as Education
officer for ICT in the National Council for Curriculum and Assessment (NCCA). He has
particular expertise in the development of school management, leadership skills and ICT in
education.

Dr Liam Walsh was a Divisional Inspector at the Irish Department of Education for 18

years. A qualified teacher, he has 11 years’ experience as a school principal. He has wide
experience of the evaluation of mainstream, special and inclusive education in Ireland. As a
senior inspector he was also involved in the provision of advice and the development of
policy. Dr Walsh has postgraduate qualifications and a master's degree in the areas of
special education and school leadership. His doctoral studies at TCD were in the
development of student self-efficacy in mathematics. He has lectured on post-graduate
programmes of special education. An educator for more than 40 years, Dr Walsh has
experience in various roles, including, as a teacher, principal, teacher educator, evaluator
and advisor in Ireland, Bhutan, Vietnam, Nepal and the UAE. He has held senior educational
leadership roles in Ireland and has previously been the Irish representative board member
of the European Agency for Special Needs and Inclusive Education. He currently works as an
independent education consultant in Ireland and overseas.

How to read this report

During this inspection, the inspectors evaluated and reported under the following headings
or areas of enquiry:

The quality of school management

The quality of pupils’ learning

The quality of teaching

The quality of support for pupils

The quality of school planning and school self-evaluation

mhwn =

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum, which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of
the school’s provision.



Child Protection

During the inspection visit, the inspectors noted the following in relation to the school’s child
protection procedures:

1. The names of the Designated Liaison Person (DLP), the Deputy Designated Liaison
Person (DDLP) and the Child Safeguarding Statement are displayed near the main
entrance to the school.

2. The Child Safeguarding Statement has been ratified by the board of directors and
includes an annual review and a risk assessment.

3. The Child Safeguarding Statement is based on the requirements of the Child
Protection Procedures for Primary and Post-Primary Schools and is compliant with
TUSLA regulations..

4. The Principal provides a child protection oversight report at the each board of
directors meetings.

5. The board of directors has ensured that arrangements are in place to provide
information to school personnel on the Child Protection Procedures for Primary and
Post-Primary Schools.

6. School planning documentation indicates that the school makes provision for the
relevant aspects of the curriculum, including, SPHE, Stay Safe, RSE and Wellbeing.

7. Child protection records are maintained in a secure location.

Whole School Evaluation

Dates of Inspection 6th — 9th May 2025
Inspection activities undertaken
e Meetings with Principal, Deputy, and e Observation of teaching and
members of the in-school senior learning
leadership team e Review of pupils” work
e Meeting with representatives of the e Interaction with pupils
Board of Directors e Feedback to the Principal and to the
e Meeting with representatives of the Board of Directors
Friends of Castle Park / Parents’
Association
e Meetings with teachers
e Review of relevant planning and
policy documents

School Context

Castle Park School, established in 1904, is an independent preparatory school located in
Dalkey, Co. Dublin. The majority of the 383 pupils are from the local area of south Dublin. A
significant number of pupils come from international backgrounds; this has been a unique
feature of the school for many years. The school has six early years settings and fourteen
prep classes. There is a teaching staff of Principal, twenty classroom teachers and five
specialist teachers. The school curriculum draws largely from the Irish Primary School
Curriculum, along with elements of the Early Years Foundation Stage Framework (EYFS) and
Montessori approaches in the Early Years and junior classrooms. Most of the pupils proceed
to secondary education in Ireland.



Summary of main findings and recommendations

The quality of pupils’ learning ranged from good to excellent. The pupils’
experience of making progress and achievement contributes to their
enjoyment of learning. Pupils demonstrate enquiring and open-minded
attitudes and engage actively in the learning process. The majority of pupils
are motivated, independent learners and can demonstrate learning of a high
quality. The introduction of the High Performance Learning approach in
classrooms has contributed to the enhancement of pupils’ sense of agency in
their own learning. Pupils in the school display excellent behaviour and an
ability to collaborate with their peers across all classes.

The quality of teaching throughout the school ranged from good to excellent.
Teachers are highly committed to their pupils’ learning and the all-round
development of the children in their class. The opportunities for continuing
professional development (CPD) provided by the school is highly valued by
teachers and they engage productively and collaboratively in a wide variety of
CPD programmes.

Leadership across a range of curriculum areas is a significant strength of the
school. The conscientiously and creatively prepared weekly assemblies
nurture pupils’ sense of belonging and foster the development of values and
attitudes, including those of empathy, compassion, responsibility, respect for
others, and care of the environment.

The Board of Directors and the Principal work successfully to develop and
support the professional learning community of the school that provides high
quality learning experiences for all pupils and staff. The Board consists of
parents, former parents, and external members and contributors who bring
specific expertise, including, financial, legal, and educational, to the board.
The members who met with the school inspection team demonstrated very
good knowledge of the school and of the school community. There is
ongoing and constructive liaison between the Board and the parents’
representatives and with school staff.

The establishment of the in-school senior leadership team (SLT) provides a
further opportunity to strengthen collaboration between the Board and the
school in relation to the advancement of the shared vision of the school
community. The Principal’s dynamic and highly competent leadership of the
school demonstrates very significant strengths. Many areas of the school
have progressed substantially since the last evaluation. The restructured SLT
has impacted positively on policy and practice. The deputy and assistant
principals contribute very effectively to the successful running of the school.
There is scope to strengthen the engagement of the senior leadership team
in whole school development processes, across all sections of the school. The
ongoing work on the School Development Plan provides a basis for further
enhancing whole school collective engagement in progressing the school’s
shared priorities.



The school has put in place a range of standardised tests that enable
teachers to identify strengths and areas for development of individual pupils.
These tests also identify areas for systematic attention in the whole school
context. New policies and procedures are currently being developed to
facilitate the interpretation of assessment information for parents and
guardians.

The school’s provision for pupils’ with additional learning needs has
developed significantly since the previous evaluation. Pupils can access
support of a very high quality. Systems for the early identification,
individualised education planning, implementation of interventions, sharing of
information and monitoring of pupil progress have been enhanced.

Recommendations

The engagement of the in-school senior leadership team in whole-school
development processes across all sections of the school should be
strengthened.

Opportunities to enhance collaboration between the Board and the in-school
senior leadership team should be further explored.

The school should develop processes to disseminate appropriate interpretive
materials to support parents’ understanding of the assessment instruments
used in the school.

The school should extend opportunities to identify and engage in CPD that
develops teachers’ practice, meets the needs of pupils and the school, and
enhances collective practice.

DETAILED FINDINGS AND RECOMMENDATIONS

1. Quality of School Management

The highly competent Board consists of nine members who bring specific
expertise including financial, educational, legal, governance, marketing and
communication skills. The board is highly diligent in carrying out its
functions, conscientious in relation to its duties, meets regularly, attends to
finances, maintains records and is involved in the ratification of school
policies. The members who met with the inspection team demonstrated very
good knowledge of the school and the school community. The principal
reports on child protection at each board meeting.

The school is led by a dynamic and highly competent Principal who is ably
supported by a restructured in-school SLT. Members of the SLT have specific
responsibilities for developing policies and procedures in teaching, learning,
assessment and curriculum. Greater opportunities for the in-school
management team to work collaboratively to ensure the provision of high-
quality educational experiences for all the pupils should be enabled.
Opportunities to enhance collaboration between the Board and the in-school
management team should be further developed.



A very good relationship is maintained between the school parents’
association (Friends of Castle Park), and the board of directors. A mentor is
appointed from the parent body to each form, and they communicate directly
with the Principal and collaborate with the Friends of Castle Park.

The in-school SLT has been restructured and expanded in recent years to
ensure that the development of teaching and management processes are
reviewed and updated regularly. Designated leaders have been appointed to
lead areas such as curriculum, additional needs, assessment, literacy,
numeracy, Gaeilge and science. Teachers in all areas are highly committed
and learning across the school is very consistent and led by a dedicated and
highly professional team at all levels.

. Quality of Learning

Pupils are highly motivated to learn through having a clear understanding of
attainable and challenging learning outcomes. Their enjoyment of learning is
evident, arising from their engagement in wide range of appropriate and
challenging learning experiences, leading to a sense of personal achievement.
Their full engagement in the learning process contributes to their sense of
wellbeing. Pupils are innovative, confident and creative in using their digital
skills individually and with peers to enhance the learning experience and
develop appropriate skills when opportunities are presented. Pupils’ behaviour
in classrooms is excellent.

The overall attainment of the pupils is at a good to excellent standard in line
with the outcomes, concepts and skills of the curriculum. Pupils demonstrate
knowledge, skills and understanding for the specific subjects at a high level.
They demonstrate an enquiring and open-minded attitude towards
themselves and those around them. Pupils’ attainment in summative
assessments, including standardised tests, is above curriculum expectations.

. Quality of Teaching

The quality of teaching ranges from good to excellent across the school.
Teachers develop inclusive, purposeful, pupil-centred learning environments
based on mutual respect, affirmation and trust. Teachers have high
expectations of pupils’ learning and behaviour, communicate these
expectations effectively to pupils, and facilitate pupils in internalising them.
Most teachers regularly provide pupils with constructive, developmental oral
and written feedback. Most teachers deliver highly effective instruction which
enables meaningful pupil engagement and supports autonomous learning
opportunities.

Teachers differentiate content to meet the needs of individual pupils.
Teachers identify and engage in professional learning that develops their own
practice, meets the needs of pupils and the school, and enhances collective
practice. Most teachers use digital technology effectively in their lessons.
Some opportunities are provided to enable pupils to embed the use of digital
technologies in their learning experiences.



Quality of Assessment

The quality of assessment is of a good to excellent standard. A whole-school
policy on assessment has been developed that is appropriate to the
curriculum and to the pupils’ needs. The policy outlines a range of formative
and summative assessment practices. Some of these practices are relatively
new and will require the school to develop processes to disseminate
appropriate interpretive materials to support parents’ understanding of the
new assessment instruments and processes in use in the school.

Teachers, in consultation with the relevant curriculum coordinator, have
developed a comprehensive range of assessment procedures including
materials to support the interpretation of assessment outcomes for individual
pupils. When the assessment policy is being reviewed it may be timely to
engage with pupils to enable their input into the development of the new

policy.

Teachers view assessment as an integral part of the learning and teaching
process. They approach assessment as a process that supports pupils’
learning and measures their attainment. Formative and summative
assessment is carried out throughout the school year. Teachers work
together with the Director of Additional Needs to interpret assessment
information in relation to pupils with additional needs so that it can be used
in the most effective way to enhance learning and teaching throughout the
school.

Literacy/English

The quality of pupil attainment in literacy ranges from good to excellent. Oral
language is taught effectively at each class level. Talk and discussion on a
wide range of themes and topics was observed. Poetry and rhymes are
taught well in all classes. Drama is used very effectively throughout the
school with some excellent work observed, including a rehearsal of “Macbeth”
by pupils in Form IV. Throughout the school, pupils demonstrate strong
expressive language skills. In the junior and senior infant classes appropriate
attention is on phonological awareness and the teaching of letter-sound
relationships. An emergent reading approach is in use and children are
provided with access to levelled reading materials in line with their readiness
level, this approach is commendable.

Class novels are used in middle and senior classes and these are integrated
effectively with other subject areas. A very good range of books and reading
materials is available, in the newly refurbished library. The quality of the
pupils” writing ranges from good to excellent. Some of the children’s work
observed in class displays are of an exemplary standard. All teachers are
following the newly developed curriculum plans and this ensures a
consistency of approach across the whole school. The introduction of a more
structured approach to the teaching of writing and the expansion of the
children’s opportunities for writing in different genres has significantly
improved the children’s learning outcomes in this area. It is recommended



that modelling of the reading process is further emphasised as a reading
strategy particularly in the junior and senior infant classes.

Numeracy/Mathematics

The quality of pupils’ learning in mathematics ranges from good to excellent.
All strands of the curriculum, including, number, measures, shape and space,
data and chance, and algebra are provided for in the mathematics
programme. Pupils’ active, hands-on, and purposeful engagement in their
learning in mathematics was observed in classrooms from the junior to the
senior sections of the school. A wide range of well-planned and interesting
activities facilitated pupil’s collaborative involvement in the learning activities.
Learning tasks are differentiated and scaffolded to facilitate suitable levels of
challenge and support for each pupil. Pupils are encouraged to develop
positive attitudes towards mathematics. They can work well individually and
in small groups. Lessons in mathematics are linked to the local environment,
real world contexts, and the experience of the pupils.

The pupils’ understanding of mathematic ideas is enabled through discussion
and collaborative activities. In most lessons, pupils are enabled to question,
think critically, and solve problems. Most pupils enjoy a sense of progress and
achievement in the learning activities. The engagement of the teachers with
the recently revised Irish Primary Mathematics Curriculum and the related
CPD has been highly positive and productive for the development of
mathematics in the school. Formative and summative assessment is used to
monitor pupils’ progress and advance their learning. Very high quality whole-
school planning and individual teacher planning support continuity and
progression across the mathematics programme.

Gaeilge/Irish

Is léir go bhfuil feabhas mdr le feiceail i gcaighdean na Gaeilge trid an scoil
on mheasunu deireanach. Ta cdiliocht fhoghlama na ndaltai sa Ghaeilge, ach
go hairithe sna meanranganna agus sna hardranganna, go maith. Caitear go
dicheallach le teagasc na Gaeilge ar fud na scoile. Usdideann formhor na
muinteoiri raon leathan de mhodhanna muinte a mhothaionn na daltai a
bheith pairteach sna gniomhaioctai difritla. Ta an-mholadh ag dul do na
muinteoiri as a n-iarrachtai chun an comhrd, an léitheoireacht agus scriobh
na teanga a chur chun cinn. Is Iéir go gcuireann gach muinteoir béim faoi
leith ar na tréimhsi cumarsaide I ngach ceacht. Cabhraionn sé seo le tuiscint
na daltai a threisit. Labhrann cuid mhaith de na daltai le liofacht ar abhair ina
gcuireann siad féin suim. Aithrisionn na paisti rainn oirinacha go soiléir
taitneamhach, agus canann siad stér amhran go muinineach. Eirionn go
creiditinach leis na daltai sa léitheoireacht agus Iéann cuid mhaith diobh le bri
agus le tuiscint.

Moltar anois leabhair bheaga a chur ar fail sna bunranganna agus cinedlacha
éagsula téacs a sholathar sna hardranganna chun chur leis an dea-chleachtas
ata ar siul. Déantar ciram éifeachtach den scribhneoireacht Ghaeilge agus is
Iéir 6n obair scriofa go bhfuil caighdean maith a shroichint ag na paisti trid an
scoil go hairithe sna hard ranganna.



It is evident that a big improvement is to be seen in the standard of Irish
since the last evaluation. The standard of pupils’ learning in Irish is good,
particularly in the middle and senior classes, and is taught enthusiastically
throughout the school. The teachers merit much praise for their efforts in
promoting speaking, reading and writing. It is clear that all teachers put an
appropriate emphasis on the communicative phases in each lesson. This
approach strengthens the pupils’ understanding of the language.
Accordingly, many of their pupils achieve fluency in topics which are of
particular relevance to their own lives. Pupils recite suitable rhymes and
poems clearly and with enjoyment and sing a variety of songs with
confidence. The pupils succeed creditably in their reading and the most of
them read with meaning and understanding.

It is recommended that more small books might be provided for the junior
classes and various types of texts might be supplied for the senior classes to
further enhance the very good work undertaken. Written work in Irish is
effectively attended to and it is evident from the work samples that a
creditable standard is reached by the pupils throughout the school,
particularly in the higher classes.

Science

The quality of the pupils’ participation and learning in science was exemplary.
In the science lessons observed, pupils engaged with confidence, curiosity,
and enthusiasm in a wide range of activities and explorations related to their
own experience, the local environment, and the wider world. In skilfully and
imaginatively organised lessons pupils are acquiring skills of investigation and
scientific inquiry. All strands of the curriculum are covered

effectively. Working collaboratively, they are learning to observe, question,
investigate, think logically, and develop their understanding of the living and
material environment in which they live. The pupils’ interest, curiosity, and
active engagement in their learning in science was exceptional.

Attitudes of care and responsibility for the environment are nurtured through
the wide range of activities undertaken in science. Tasks are differentiated as
appropriate to facilitate all pupils’ involvement in the learning. Pupils’
development and progress in their learning is carefully monitored. High
quality planning provides for continuity and progression across all strands of
the science curriculum.

Specialist subjects

Specialist teachers are employed by the school in a number of areas
including, modern languages, music, art, science, and physical education.
These teachers provide opportunities for the pupils to engage with these
areas of the curriculum in a focussed and sustained manner. The pupils’
engagement and active participation in the lessons observed was
outstanding. The quality of the learning outcomes achieved in these areas is
of a very high standard.
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Social and Emotional Aspects of Learning (SEAL)

The overall quantity of pupils learning in the social and emotional aspects of
learning (SEAL) is excellent. Most pupils are highly motivated and involve
themselves purposefully in their own learning. They display curiosity and
interest, and the capacity to reflect on questions and to contribute to
discussions in the classroom. Pupils are developing a sense of responsibility
for their own learning and expect to achieve as learners. Data from the
recent student PASS assessment shows that most students have positive
attitudes towards the school and their learning. The school is committed to
offering a nurturing environment where pupils are enabled to thrive
academically, socially, and emotionally. The school’s mission is to advance
excellent education so that all pupils flourish and are inspired to help others.

The school's vision, "everyone can”reflects the school's belief in the potential
of every pupil. The conscientiously and creatively prepared weekly assemblies
nurture pupils’ sense of belonging and foster the development of values and
attitudes, including those of empathy, compassion, responsibility, respect for
others, and care of the environment. The provision for pupils' well-being is a
core concern of the school and practice across this area has very significant
strengths. Provision and practice have been developed over many years and
continue to evolve as the school endeavours to address hew and emerging
challenges to children’s safety and well-being.

An integrated school programme incorporates a range of curricula, including
the social, personal, and health education curriculum of the Department of
Education, RSE, and Stay Safe programmes. Specific policies, including child
safeguarding, well-being, anti-bullying, and cyberbullying have been
developed and systems of review and updating are ongoing.

. Quality of Learning Support for Pupils

The school’s provision for pupils’ with additional learning needs has
developed significantly since the previous evaluation. Pupils can access
support of a very high quality. Systems for the early identification,
individualised education planning, implementation of interventions, sharing of
information and monitoring of pupil progress have been enhanced.

The school’s inclusive philosophy aims to enable all pupils to experience
success in their learning and participation in school life. While the classroom
teachers have primary responsibility for the progress and care of their pupils,
a school-wide tiered system of support has been put in place to assist in
meeting the diversity of pupils’ learning needs. The classroom teachers liaise
regularly with the Director of Additional Needs in relation to the identification
and support of pupils.

Intervention and support may be provided by the form teacher, the form
teacher and the Director of Additional Needs, or may involve other
professionals if necessary. Parents are involved on an ongoing basis. High
levels of collaboration were in evidence. Individual education plans and
tracking of pupils’ progress were of a very high standard. Support is also
available for pupils where English is not their first language. Teachers’
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engagement in continuing professional development has greatly enhanced
the school’s provision for pupils with additional learning needs.

Quality of School Planning

e Ongoing formal and informal processes of school self-evaluation and
development planning of a high quality were in evidence. A comprehensive
range of policies addressing the organisational, curricular, and pastoral areas
of the work the school have been developed and implemented. Policy
documents provide arrangements for the regular review, revision, and
updating of policies. High-quality shared curriculum planning is in evidence in
many areas of the school. To strengthen the cohesion of curriculum and
collective practice across the whole school, arrangements to support further
team planning processes should be extended.

e Planning for pupils moving through the school has been be strengthened,
with senior infants now based on the lower primary corridor. Transition
planning for pupils progressing to secondary education is well established and
continues to evolve.

QUALITY CONTINUUM

Inspectors describe the quality of provision in the school using the following quality
continuum, which is shown below. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the of quality the school’s
provision of each area.

Provision that is excellent is exemplary in meeting
the needs of learners. This provision provides

cample of descriptive terms

Excellent; exemplary; outstanding;
exceptionally high standard; with very

Excellent | ., cxample for other schools and settings of significant strengths
exceptionally high standards of provision.
Provision that is very good is very effective in Very good; of a very high quality; very
meeting the needs of learners and is of a very high effective practice; highly commendable;
Verygood | gandard. There is potential to build on existing very successful
strengths to achieve an excellent standard.
Provision that is good is effective in meeting the Good; of good quality; effective
needs of learners. There is need to build on existing | practice; competent; useful;
Good strengths in order to address the aspects to be commendable; good standard;
developed and achieve a very good standard. strengths outweigh the shortcomings;
appropriate provision although some
possibilities for improvement exist
Provision that requires improvement to achieve Fair; less than effective; less than
Requires a good standard is not sufficiently effective in sufficient; evident weaknesses that are
improvement | meeting the needs of learners. There is need to impacting on learning; experiencing
to achieve a | address certain deficiencies without delay in order | difficulty; shortcomings outweigh
good standard to ensure that provision is good or better. strengths; must improve in specified
areas; action required to improve
Requires Provision that requires significant improvement to  Weak; poor; ineffective; insufficient;
significant achieve a good sra_m_:lard is _not meeting tl'_1e r_1eeds u!'lar.celgtable; t_axperienc_ing s_ign_iﬁcant
improvement of learners. There is inmediate need for significant | difficulties; serious deficiencies in the
. action to address the areas of concern. areas evaluated; requiring significant
to achieve a change, development and improvement
good standard to be effective
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